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CHAPTER I 
AN INTRODUCTION 
.. --
In the elementary schools both a need and a place for group approaches 
in meeting the goals and objectives of the guidance program exists. This is 
not to imply that individual approaches are no longer valuable, or that group 
approaches can take the place of individual procedures, but that each can 
; i implement and supplement the other, rendering it more effective. Since an 
i organized study of the possibilities of group procedures, at the eleme..71tary 
school level has not been compiled, it is not known to what extent they should 
be used, or what their place is in pupil personnel services. 
Group guidance and group counseling are two current approaches of in-
terest. 
General consensus in recent writings def'ines group guidance as a 
process concerned with the study of interpersonal and intergroup re-
la tions, personal and social adjustment, educational and vocational 
planning, and orientation to school. Group guidance involves teach-
ing and informational ~rocesses which help students grow towards goals 
considered worthwhile. 
Counseling groups are smaller in size than guidance groups 
(usually five to eight members). Cohn and his associates have defined 
group counseling as 'a dynamic, interpersonal process through which 
individuals within the normal range of adjustment work within a peer 
group and with a professionally trained colll1selor, exploring problems 
1Bruce Shertzer and Herman J. Peters, Guidance: Techniques for Indiv-
idual Appraisal and Development (Ne-vv York: 'Macmillan Co., 1965), p • .59:--
l 
2 
and feelings in an attempt to modify their attitudes so that they are 
better able to deal with developmental problems. ' 
In short, group counseling is used for clarifying feelings and 
attitudes of members. The problems dealt with are normally openly 
expressed by group members. FJ!lphasis is placed on development rather 
than on treatment and cure. Elementary pupils may be helped through 
group counseling in matters of intense peer or sibling rivalry; inter-
personal relationships; or attitudinal-emotional conflicts such as 
depression, marked fears, shyness, timidity, and the like.2 
Group guidance and group counseling have been successfully used by 
Broedel, Fisher, Ohlsen, Kranzler, Lodato3 and others. These, however, are 
isolated experiments, and although they serve as an impetus to the moveme.'rlt 
~hey do not trll:lY represent what is currently being tried on our metropolitan 
school systems. An investigation of the success of these methods must be 
made in typical school situations to determine their merit and practicality. 
2 f Herman J. Peters, Bruce Shertzer, and William Van Hoose, Guidance in i Elemmtary Schools (Chicago: Rand McNally & Co., 1965), pp. 163-oo. 
. 
3several studies have been made in the past decade on the effects of 
group approaches in assisting elementary school children. Among those re-
ported are the follo1ving: 
J. M. Broedel, et al., "The Effects of Group Counseling on Gif'ted Under-
achieving Adolescents," Journal of Counseling Psychology, VII (1960), pp. 163-
170. 
B. Fisher, "Group Therapy with Retarded Readers," Journal of Educational 
Research, XI.IV (1953), PP• 354-60. 
Merle H. Ohlsen and George M. Gazda, "Counseling Underachieving Bright 
Pupils,tt Education, LXXXVI (October, 1965), pp. 78-810 
~ G. o. Kranzler, "Counseling 'With Elementary School Children, tt Persmnel 
~ and Guidance Journal, XLIV (February, 1966), PP• 944-49. 
F. J. Lodato, "Group Counseling as a Method of Modifying Attitudes in 
Slow Learners, 11 The School Counselor, XII (December, 1964), pp. 27-33. 
'-------------~---------·' .... _.__, . 
I 
3 
Four Chicago area .school districts -- La Grange Park, Elmvrood Park, 
Evergree.ri Park, and Deerfield -- are typical of the school systems utilizing 
small group approaches to guidance at the elementary school level. Through 
personal interviews with the counselors involved and in charge of these 
.--
services it has been found that group procedures are indeed useful and prao-
tical tools of guidance. In each district it was felt that group procedures 
were well on their way to becoming a permanent part of the total guidance pro-
gram. 
This paper investigates the methods of group guidance and group counsel-
i ing in selected elE>-'l'llentary school guidance programs and current trends in t:ieir 
1 use. Chapter II discusses the rationale underlying the use of group appro-
1 aches in guidance. It explains how groups function as part of the school's 
I guida...-1ce services and through the study of content and process distinguishes 
r. I group teclmiques in guidance from effective classroom teaching. 
Chapters III and IV give descriptive accounts of the nature of group 
guidance and group counseling methods as they can be used in the elementary 
schools. 
Chapter V investigates the current use of these techniques as they are 
being practiced in four metropolitan school districts. The elementary school 
guidance services in La Grange Park, Elmwood Park, Evergreen Park, and 
Deerfield are outlined with special consideration given to group methods. 
The last chapter is a statement of summary with recommendations for 
f!J.rtht:r study. 
CHAPTER II 
THE PLACE OF GR.QJJP PROCmJRES IN GUIDANCE 
The guidance movement developed out of a desire to help individuals meet 
their own specific problems. Three or four decades ago guidance programs 
were remedial in nature. Introduced to assist individuals with special 
problems, such as behavior difficulties, poor scholarship or occupational 
maladjustments, these early efforts with special groups led to an awareness 
' ~ of possibilities for helping to prevent maladjustments through services to 
I 
~all students. In this preventive stage, as it is commonly called, group 
j approaches began to enter the picture, though much of the effort was carried 
on through expanded cou..~seling services. A differentiation was made between 
the teacher, who instructed the individual, and the counselor, who studied 
or advised the student. The third major stage in the development of the 
guidance program is frequently referred to as the developmental stage, and 
is still gaining momentum. It is based upon the recognition that the total 
educational program, including the curriculum, the extracurriculum, and 
guidance, serves the purposes of helping individuals to learn and mature. 
'Within guidance this learning and maturing process relates to self-under-
1 I standing, self-direction in choosing experiences, planning ahead, and 
4 
world.ng out harmonious adjustments in all phases of living. 4 
Concern is directed not only toward the prevention of personal diffi-
culties but toward the positive development of the self. Obviously, these 
newer and broader goals cannot be __ achieved through a few counseling interviews 
alone. M.nny phases of the group approach to guidance have developed in re-
sponse to these newly fornro.lated objectives. 
The Educational Policies Commission expressed in 1961,. concern for the 
individual pupil in American education: 
The school I111.1st be guided in all things by a recognition of hllman 
individuality. Each pupil is unique. He is different in background, 
in interests, moods, and tastes. This uniqueness deeply effects his 
learning, for he can react to the school only in terms of the perso~ 
he is. No °bNo pupils necessarily learn the same thing from a com.'"llon 
learning experience. The schools must not only recognize differences 
among pupils; it nm st deal with each pupil as an in di vidual.5 
The need for elementary school guidance services has been noted since 
developmental guidance and its goals have been understood. The elementary 
school child, at this important stage in his development, is engaged in 
establishing an identity, formulating a self-concept, developing adequate I social relationships, and meeting the challenges in the area oJ'. educational 
achievement. During this period of development attitudes toward school, 
peers, and society in general are formed. 6 
, ~rgaret E. Bennett, 
! McGraTr-I{i.11 Book Company, 
i 
I 
! 
Guidance and Counseling in Groups (N (!{f' York: 
Inc., 1963), p. 6. 
5&,J.cational Policies Commission, The Cc..'1tral Puroose of A!:lerlcaJ1 Education i (·;:ashington, D.,C.: National Education 
' 6non Dinkmeyer, "Elementary School Guidance: Principles and functions," l 7he School Counselor XVI (September, 1968), p. 11. 
~ 
' 
~ 
6 
The guidance function now focuses attention upon the individual in his 
I 
I present role as well as in any future role he might fulfill as an adult. I Guidance personnel now acknowledge that there are certain innnediate needs 
that must be met by the elementary_ school pupil personnel services: 
(a) The need to mature in self acceptance - in an understanding of 
one's self, assets, and liabilities - and to develop a more realis-
tic self-evaluation; (b) The need to mature in social relation-
ships, to belong, and to identi.f'y; (c) The need to develop independ-
ence, to take responsibility, to make choices, and be responsible 
for them. The child should come to accept the consequences of his 
actions; (d) The need to mature in understanding the role of work 
in life as it first appears in educational achievement; then to 
understand opportunity in the environment as related to self. This 
necessitates a realistic self-appraisal of capacities, aptitudes, 
interests, and attitudes. F.ach child needs to mature in his ability 
to plan; and (e) The need to meet appropriate developmental tasks 
and developmental needs.7 I 
The use of groups in meeting pupil needs is traditional; elementary school! 
. teachers work regularly with groups in the instructional process. Guidance, 
I too, is basically a learning process for both the guidance worker and the in-
dividual, and this lea:rning occurs both through interviews and group proced-
ures. In this respect effective education and guidance are almost synonymous. 
Group and individual procedures in guidance implement each other in many 
ways. A counselor who devotes all of his time to interview has almost no op-
portunity to observe his counselees in action in a group. A classroom teacher 
who must deal with many personalities has little opportunity to know each one 
~ I in depth. A person combining both of these functions with a given group, is I much better able to understand their needs and develop a program adapted to 
~ 
I 7Ibid., pp. 11-12. 
1 
these needs. This means that the guidance 110rker must be adept at understand-
ing developing personalities, group dynamics, and human relations. Through 
sld.llful group leadership he can make aware to several individuals at once the 
fact that their problems are comm.on human problems; tlm.a, fostering knowledge 
.---
about self and others - a learning aspect of group lrork. 8 Effective guidance 
becomes an educational process through which the experiences of the child take 
on personal meaning. 
Ten years ago the .American School Counselor Association identified the 
following unique aspects of elementary school guidance:. 
••• early identification on special needs; child study; close re-
lationship with parents and home; a developmental program with pre-
vention of pupil problems centered in the early years of school; 
more guidance in the classroom; more attention to remedial work; 
more emphasis on personality development and wrk with small groups,; 
and instructional programs geared to help each child deyelop his 
interests and strengths and overcome bis weaknesses.9 
Group procedures are recognized as a particular aspect of elementary 
school guidance and are completely in harmony with the general purposes of 
guidance programs, namely, to contribute to the individual's understanding of 
him.self; his attitudes, interests and abilities, his physical, mental and 
social maturity, and life adjustment.10 
8 Bennett, op. cit., 19. 
9 American School Counselor Association, "Elementary School Guidance,." 
Personal and Guidance Jouinal XLV (March, 1968), P• 52. 
10Bennett, op. cit.~ 22. 
8 
If used skill.fully, group techniques will foster the personal development 
of each individual and in no way stifle bis individuality or creativity. The 
group is created for the purpose of serving its members, not for manipulating 
them to meet some predetermined goal; how the group can help the individual is 
---
the basic issue. 
Groups, then, are but a tool for use in guidance. Group procedures can 
assist in the leaxning process by creating an atmosphere of security where it 
is possible to consider new ideas and new behaviors. furthermore, group 
decisions can act as powerful forces that provide the motivation for change. 
In those institutions which provide group programs, children, young 
people, and adults can receive the following benefits through partici-
pation in them:. 
1. Information that will assist them in adjusting to their various 
areas of experience, including: 
a. educational progress 
b. occupational opportunities and vocational preparation 
c. leisure-time activities 
d. social and civic conditions 
2. Experience in cooperative living leading to the development of: 
a. initiative 
b. good sportsmanship 
c. consideration of others 
d. self - and social understanding 
3. Development of individual abilities and interests through: 
a. participation in group projects 
b. organization of pupil-initiated activities 11 
c. special services and programs in and out of school. 
More specifically, peer groups can help a child meet such needs as 
· developing a self-image; developing a sense of mutuality; understanding the 
11Lester D. Crow and A:lice Crow, An Introduction to Guidance (New York: 
American Book Co.,, 1960),, P• 149. 
9 
role of authorl ty; and developing a sense of respect for feeling in himself 
and others.12 
Guidance in groups is therefore not to be misconstru.ed as simply the 
most economical approach to assisting individuals. Several other advantages 
and practical values justify the development and expansion of group procedures. 
First, they increase the level of readiness of the individual for personal 
counseling. In a group guidance or counseling situation the individual may 
leam facts about himself that may later enable him to prof'i t more from indi-
vidual counseling. The interaction that takes place in a group of individuals, 
each having what he feels to be serious problems, results in a greater under-
standing o:f the range of problems and the alternative behaviors for solving 
them. 
A second value arises from the fact that there are some problems that 
can be better resolved in a group setting than in an individual interview 
setting. These problems are generally those in which there seems to be some 
benefit from strong positive reinforcement factors. A mutual therapeutic 
benef'l t seems to accrue to members of the group as they realize that their 
problems are not unique, but are the same kinda of problems that others must 
also face and resolve.13 
Groups can provide the opportunity to discuss mutual problems and leam 
12Anna R. Meeks, Guidance in Elementary Education (New York: The Ronald 
Press Co., 1968), P• 110. 
13FranJr.Jin N. Zeran, John E. Lallas, and Kenneth "W. We~er, Guldancet 
Theory: and Practice (New York:· .American Book Company, 1964), pp.""224-25. 
10 
the responsibilities of citizenship and group membership. Groups are impor-
tant in the development of attitudes and values; in addition to providing an 
effective means of pooling information, ideas, and opinions, group activities 
may contribute to the growth and maturity of individual meiribers. Group acti v-
.. r-
ities are also more efficient for certain purposes; for example, they provide 
opportunities for learning that are essential for self-direction in education-
al, vocational and personal-social aspects of life.14 Ftirtber, group work pro-
v.ides educators with an excellent way of determining a student's. level of 
maturity, his socio-economic background,. his value system and attitudes, and 
his basic inter-personal behav.ior. Learning to be an adequate member of a 
group can be considered a major developmental task for the individual.15 
Group methods in guidance are differentiated from teaching both in their 
content and in the process by which the content is handled. The failure of 
some guidance programs at the homeroom level might be attributed to the fact 
that their only difference from subject matter classes was in the content. 
Leo Goldman, while serving as an Associate Professor, Department of Education, 
at Brooklyn College in Brooklyn, New York, developed a table to illustrate the 
relationship between content and process.16 
The figure graphically depicts the relationship between the levels of 
14wa1ter F. Johnson, Buford Stefflre, and Roy A. Edelfelt, Pupil Per-
sonnel and Guidance Services (New York: McGraw-Hill Book Co., 19hl), p. 13.5. 
l5Daniel w. Fullmer and Harold W. Bernard, Counseling: Contmt and 
Process (Chicago: SRA, Inc., 1961), p. 183. · 
16r.eo Goldman, "Group Guidancet Content and Process," Personnel and 
Guidance Journal XL (February, 1962),pp. 518-522. 
ll 
process which are shown along the top of the chart and the types of content, 
as shown along the left margin. Moving across the top, from left to right, 
one notices that the process becomes less structured and more reflective of 
, individual needs. Dovmward movement in the left margin depicts content of an 
increasingly more personal nature. The chart is read diagonally from the 
upper-left to the lower-right; from teaching to group guidance, to group 
counseling, to group therapy. Cell 1 would represent teaching, especially 
the formal lecture type found in colleges and secondary schools. Cell 9, 
at the other extreme, would represent group therapy activities. Somewhere 
around cell 5 would be typical group guidance activities; cells 6 and 8 ! represent group counseling acth'i ties. i It is possible for good teachers to utilize Level II and Level III 
processes and guidance workers to sometimes utilize Level I processes; Goldman 
simply tried to make a distinction between the major functions of teachers 
and of guidance workers in today's schools. He also notes that group guidance 
and group counseling may have gone wrong because they have been cell 2 and 3 
kinds of operations in which Type B and Type C contents were approached 
! I through the Level I process. Thus, the process is interrelated 'With the I content and I!Tll.St be adapted accordingly for guidance programs. Although 
~ guidance activities have their basis in educational and psychological con-
' 1
• str~cts they are not to be considered as another academic subject. 
All guidance services within the schools should be a part of a planned 
and organized program designed to facilitate optimum growth of each individual. 
Group procedures and individual counseling are guidance tools created to 
achieve this goal; used wisely they can implement and supplement each other. 
12 
TABLE l 
Interaction of Content and Process in Group 
Guidance, Group Counseling, and Group Therapy 
.-~- Process 
1 1 
Level I Level II Level III 
Leader plans Leader and group Tbpics originate 
topics members collab- nth group m~.......,_ 
orate in plan- be rs 
ning topics 
Lecture and Discussions, pro- Free discussion, 
Content recitation jects, panels, role-playing 
visits 
Facts and skills Attitudes and Feelings and 
emphasized opinions em- needs em-
phasized phasized 
Uni ts in regular Separate guid- Groups organized 
classes ance groups meet as needed, meet 
on schedule as needed 
Type A 
Usual school sub-
j ect matter: 
mathematics, Eng-
lish, etc. 1 4 7 
Type B 
School related 
topics: 
the world of work, 
choosing a college, 
5 8 how to study, etc. 2 
Type C 
Non school-related 
topics: 
dating behavior, 
I larent-child re-ations, handling 6 frustrations, etc. 3 9 
i 
i I 17 
"Group Guidance:· Content and Process," Personnel and . Leo Goldman, ~ G • , Journal XL (February, 1962), p. 5'19. , uiaance 
--
-
1.3 
This chapter has pointed out the shifting emphasis from crisis-centered 
counseling to developmental counseling as a practical and philosophical ap-
proach to elementary school guidance. This change in emphasis reflects the 
feeling that elementary school guidance programs are necessarily different 
.. --
from secondary school programs, due to the nature of the growing child. 
Elementary school children must master developmental tasks of establishing 
an identity, formulating a self-concept, developing adequate social relation-
ships, and meeting the challenges of educational achievement. The guidance 
services focus on the immediate needs of the individual, as well as on future 
t needs. I Group procedures as well as individual procedures are employed for the 
1 ! be...TJ.efits that accrue to the participants. Group members share and develop in-
t 
· ~ formation necessary for wise choices in the tasks of daily living; they bene-
fit from the experience of cooperative 11 ving; they have an opportunity to 
develop individual interests and abilities within the framework of the group. 
Group practices implement individual counseling services by: increasing 
the student's level of readiness for individual counseling; providing a more 
effective setting for the solution of certain problems; enabling the counselor 
to get a more complete picture of the child while also increasing the number 
I of children he can assist. I Group guidance and group counseling procedures differ from effective 
I teaching in both content and process. The content becomes more personal as 
I the process becomes more flexible, feeling oriented and group controlled. 
~ ! The following two chapters will explain more thoroughly the methods of 
l i group guidance and group counseling as they are being conceived of in the 
i 
; educational field. 
I 
,I 
I 
~ 1 I 
! .. ,.1· 
!1 
I 
,, 
! 1·1: ' "
'I 
1.:1 
:1 
---
CHAPTER III 
THE GROOP GUIDANCE METHOD 
Group guidance is a facet of the guidance services which provides 
youth with opportunities to share ideas and experiences with peers within an 
orgail.ized setting and under the direction of a qualified counselor.18The 
ultimate goal, of course1 is to help each individual grow as a person. 
Guiding children in groups helps them to achieve self-direction through 
cooperation with ghe group. As each child develops a wide and expanding 
range of social contacts he also experiences increased social sensitivity I and a cooperative attitude which help him to adapt to group living situations. 
' l Being a rnerr.ber of a group can also provide therapeutic benefits for those 
% 
I i children who are somewhat shy and submissive or over-aggressive a.Tld hostile, 
~ 
fas long as their hostilities are not so acute as to destroy the atmosphere of 
acceptance or freedom of expression that is the essence of group guidance.19 
As in individual guidance, the values of group guidance may be divided 
into (a) developmental, (b) diagnostic, and (c) therapeutic. Included in 
18tester N. Downing, Guidance and Counseling: An Introduction (New 
York:. McGraw-Hill Book Co., 1968), P• 220. 
I 19Roy DeVerl -Willey, Guidance in Elementary Education I a.nd Brothers, 1960), p. 2890 (New York: 
Harper 
! j 
I 
14 
i, 
ii 
!I 
(a) would be the building of good social habits such as: responsibility; 
initiative; self-reliance; honesty. Representative of (b) would be attitudes 
of tolerance, respect, sympathy, and good will. Characteristic of (c) W'Ould 
be feelings of acceptance, being _ needed, liked and ~elpful. These values 
develop together in a group situation and provide the participants with effec-
tive skills of cooperation which are so necessary to our way of life. 20 They 
do not develop accidentally, but reflect a definite set of objectives for the 
group guidance program. A typical list of objectives is thts one, organized 
I!. by Ma~::re:o B:::: opportunities for learning essentials for sel:f-direction 7nth respect to educational, vocational, and personal-social aspects 
of life through 
a) orientation in n~n school situations 
b) group study of problems of inter-personal relatio~ships 
c) group study of problems of growing up, mental health 
d) group study and application of sound methods of self-appraisal 
of attitudes, interests, abilities, etc. 
e) group study and efficient learning methods 
f) group study of occupations, life adjustments, and progress 
g) assistance through groups in planning for long range goals 
(vocational) 
h) assistance through groups in planning for long range educational 
goals 
i) assistance in developing values and a philosophy of life. 
(2) To provide opportunities for the therapeutic effects of group pro-
cedures through 
a) perspectives gained of common human problems 
b) release of emotional tensions, insights into personality 
dynamics. 
(3) To achieve some of the objectives of guidance more economically and 
more effectively. 21 OD To implement individual counseling. 
20Ibid., p. 284. 
21Margar~t E. Bennett, Guidance in Groups (New York: McGraw-Hill Book 
Co., 1955), P• 6. 
16 
In every instance emphasis is placed on the individual and on the bene-
.fits he will receive as a participant in the group process. To achieve the 
above goals (or at least similar goals) many schools have assembled instruct-
ional units to provide experiences-which further the understanding of such 
things as the self-concept, the world of work, and the place of the self in 
the world of work and learning. 
These units are typically built arotmd questions such as: How do I 
react to other people and how do others react to me? What are my main in-
terests, hopes, goals, and abilities? What is a work day like? How do I go 
about getting a job? 1\lhat can I expect to gain from my education? The list 
of questions and sub-topics is not exhaustive, but only illustrative of the 
kind of concerns that young people have about themselves and their world of 
rapidly expanding perceptions. Implicit in these suggestions is the belief 
that adaptability and independence as a student (and growing person) are 
related to acceptance of self in the present life of work and learning. In 
addition, it is held that these concepts are frequently best developed in the 
group context. 
The Chicago Public schools have for the past twelve years recognized the 
need for organized group guidance services at the seventh and eighth grade 
levels. The four units that are presented in the Group Guidance for Upper 
Elementary Grades curriculum guide are simply enti tledt ~Getting the Most 
out of School,~ "Getting to Know Ourselves and others," "Discovering J.bre 
About Ourselves," and ltJliscovering Opportunities for Self-Development." 
Sessions are conducted during one forty minute period each week by specially 
17 
Services.22 
That Chicago cannot provide enough counselors to conduct group guidance 
sessions is unfortunate, for frequently the classroom teacher must manipulate 
the content and 35 or 40 students .in an attempt to provide this group activ-
i ty. The content is certainly vital to student growth and development, and 
it is relevant to their interests and concerns, but in dealing with so large 
a group the tendency is to treat group guidance as another subject in the 
curriculum. In so large a group it is almost impossible to create the desi:red 
atmosphere of freedom and stimulate participation by all group members. 
In 196)-6, 1966-7, and 1967-8 ESEA funds were made available to Chicago 
( for After School Group Guidance classes of 10-20 students in certain schools 
i I in the inner city. Perhaps, at some time in the future, smaller groups of 
' J students will be the standard and group guidance sessions will be made avail-
! 
f able to a greater range of students in the Chicago Public Schools. 
~ 
These programs, however, are typical of the growing interest in elem-
entary school guidance across the country. As of February, 1968, 3,837 
counselors were at work in 48 states, the majority of whom were former elem-
entary school teachers. Over 70 per cent of them were supported in part by I federal funds. 23 
I 22Board of Education of the City of Chicago, Group Guidance for Uoper i Elementary Grades (Chicago Board of Education of the City of Chicago, 1963 ). 
II 
23riilliam H. VanHoose and Catherine M. Vafakas, "Status of Guidance and 
Cou.c."'lseling in the Elementary School, 11 Personnel and Guidance Journal XLVI 
, (Fe';)ruary, 1968), p. )36. 
I 
'· 
' 
-------------------~--~-----~~~~. 
-----· 
18 
To meet the growing demands of schools for guidance materials, firms 
such as SRA have developed a wide variety of student and professional mat-
erials for use at every level of education between kindergarten through 
24 
college. 
Ideally, instructional groups and group guidance activities should be 
made available to all students in the school. Through these media they would 
learn of the other guidance services available, including group counseling, 
individual counseling, and other possible activity groups. Movement through 
any phase of the program should be possible whenever the student feels the 
need or desire for assistance. 
One way to initiate groups is to make a general announcement stating 
time, purposes, etc., and allow the interested pupils to participate by free 
choice. Another common way is for counselors to interview students to as-
certain potential members alike in their problems or focus of attention. 
Again, participation is ultimately determined by the individual's desire to 
participate, for in group guidance the pupil is his own subject of study; ~ 
I the program depends on his active participation in the process. For this I reason, assemblies, even of the career conference type, cannot be considered I a true group guidance activity. 
; 
! ! 
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To determine whether an activity may be rightfully deemed as bona fide 
group guidance, Dmming has outlined these following criteria: 
(1) 
(2) 
(3) 
(u) 
(5) 
(6) 
(7) 
(8) 
Individual growth is the major objective. Although group members 
combine efforts in a common enterprise, each must profit indi v-
i dually from the experience._ 
Interaction between and among group members is essential. There 
is some independence of individual expression but also a depend-
ence upon other group members. Unless this condition exists, the 
activity is not group guidance. 
Useability and practicality are necessary. F\Jnctional possibilities 
must be present and new knmvledge applied to a practical situation. 
The potential for improvement and change must exist within each 
individual and within the group setting, and changes must event-
ually occur, even if accurate predictions are not made as to the 
na~ure or extent of personal growth to be realized by each group 
member. 
A commonality of purpose must prevail. High-level involveme..'lt 
takes place as efforts are combined to gain information and as 
problems common to all are attacked. 
Homogeneity of participants and concerns mark an effective group. 
The participants should possess personal characteristics to some 
degree co~Jnon to all, and the focus of interaction should be on 
problems of mutual interest and concern. 
Competent, qualified leadership must exist. Some structuring, 
organizing, and initiating are necessary. Considerable freedom 
exists within each group as it begins to function, but competent 
leadership is a primary requisite. 
Organiza~5on as to time, place, topics, and information is es-
sential. 
Group procedures pernrl. t and encourage active involvement by each stu-
dent in the process; the smaller the group, the more participation possible~ 
In small group guidance sessions, which are unlike either class discussions 
or indi v1.dual counseling, the student experiences some degree of growth from 
his efforts to adjust, adapt, and contribute to the group. 
2)n • 
.:.iovming, op. cit., P• 222 • 
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As is the ease in any emerging field.of thought, there exists some 
uncertainty as to the real advantages and limitations of group guidance 
procedures. Peters as his associates have summarized them in this manner: 
Advantages 
.. ~-
1. Group procedures provide realistic and life-like social processes 
u.seful for modifying personal habits, attitudes, and judgements 
of group members. 
2. Students are more often willing to become involved in relation-
ships with their peers and will discuss problems that they find 
difficult to talk about in personal interviews. 
3. Group methods provide situations for more adequate problem-solving 
activities. 
4. There is the possibility that students will become deeply involved 
in social interaction and less expectant of advice or direction from 
the counselor. 
5. By studying his counselees in an intimate and fairly realistic 
setting, the counselor can develop a background of related infor-
mation which will improve counseling ••• and identify those in 
need of help through individual counseling. 
Limitations 
1. The inability of some students to relate to the common element, 
or problem, thus never really to feel a part of the group. 
2. The need that some individuals have to identify more directly 
and more closely with one person (presumable the counselor) than 
to be able to relate to or interact comfortably with a group of 
persons. 
3. The probability that there is less warmth or closeness of relation-
ship between the counselor and individual group members. 
4. A danger that the relative safety or anonymity of the group, and 
the expressions of group members, may lead some individuals to 
experience catharsis or disturbing insights too much or too rapidly 
to be adequately dealt with in that particular session.26 
Only time and further research into group procedures and their effects 
will determine which elements are the most important to consider in planning 
26 I Herman J. Peters, Bruce Shertzer, and William Van Hoose, Guid.:ince in 
" E1cmrmtary Schools (Chicago:. Rand McNally & Co., 1965), pp. 167-568. 
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the total school guidance program. 
Group guidance represents the attempts of school counselor's to assist 
t normal childre."1 with normal concerns in the normal process of development. I The general program of group guidanee includes those learnings which wi. ll 
lead to increased self-understanding, better problem solving techniques, 
the ability to set realistic goals and achieve them, and the development of 
satisfying personal relationships. 
Group activities are part of an organized program of guidance services 
and are intended to implement and complement individual counseling tech..l"liques. 
They lend themselves well to the school situation where grouping for learning 
I is both traditional and necessary for optimum human development. 
Group activities are successful where an atmosphere of security and 
freedom exists, where participation is by personal choice, and where there is 
greatest opportunity for interaction between individuals having a common 
recognized concern. 
To achieve the objectives of the guidance program units of study are 
frequently compiled which provide a .framework for understanding the self and 
the place of the self in the world of work and learning. These instructional 
units are not meant to be handled as class content but rather as a guide for 
developing areas of common concern. 
Ideally, group guidance activities should be made available to all 
students in the school. Some counselors initiate guidance groups by ma.king a 
ge..11eral announcement stating time, purposes, etc., and allow students to 
f---------------------------------------1 
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participate by personal choice. The deci:sion to join such a group must be 
made by each individual as he is his own subject of study and the success of 
the program depends on his active participation in the process. 
All group activities, however,_are not to be considered as attempts at 
group guidance. Some basic characteristics of bona fide group guidance 
include: a commonality of purpose; the ultimate goal of individual growth; 
I 
, I high-level involvement on the part of the participants; dynamic, interper-
sonal relationships; the assistance of a competent and qualified counselor in 
the total process. 
The failure of homeroom guidance programs can often be traced to a lack 
of the above characteristics, as well as to over-sized groups and the treat-
mcnt of content as an academic a.rea of study. 
Group guidan:::e is an informal instructional process which depends 
heav"'ily in the discussion of personally relevant material. It is an espec-
ially effective way of handling school related topics and current adjustment 
problems that are not of a deeply personal nature. It uses to great advantage 
satisfying social relationships, peer group influence and motivation, and the 
background experiences of the participants. 
Further experimentation is needed to determine what part group guidance 
1 
activities should play in the total program of school guidance services. 
~ 
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CHAPTER IV 
THE GROUP COUNSELING METHOD 
.. -
Group counseling is a dynamic, interpersonal process through which in-
di viduals within the normal range of adjustment work together with a profess-
ionally trained counselor, exploring problems and feelings in an attempt to 
modify their attitudes so that they can better deal with developmental prob-
l err~, conducted primarily in an educational setting. 27 
Individuals tend to learn and adapt best through a process of 
interaction, which provides opportunity to live through personal ex-
periences and to find personal meanings. It is this interaction of 
indiv:Ldual ·with individual which gives group counseling its dynamic 
aspect, and whi§h makes it truly meaningful to the individuals who are 
participating.2 
Group counseling is not a labor saving de~'ice. The counselor uses 
group processes because children seem to be able to communicate, to reflect, 
and to clarify feelings and attitudes for each other more effectively than in 
·a child-adult interpersonal relationship.29 
Children learn from each other, not only ways to solve their own immed-
iate problems, but also ways to cope with a wide variety of problems expressed 
by the group. 
27 Benjamin Cohn, Charles Conibs, F.dward J. Gibian, and A. Mead Sniffen, 
"Group Counseling: An Orientation, 11 Personnel and Guidance Journal, (Dec-
ember, 1963), P• 355. 
28Ib·d 3'"'6 
__]-_•' P• ;i • 
29
•r 1r t lJ 1 u.ee •• s, op. ci ., P• - • 
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Group counseling's major therapeutic effect stems from the recognition 
of the fact that most problems are basically social or interpersonal in 
nature. Group work helps the child to interact effectively within a group 
by providing him with direct experiences in social interaction. lfhat the 
.. --
crild cannot express verbally can o~en be expressed through a group technique 
such as role playing, which involves both himself and others in a problem 
situation. How others handle the same situation and how others react to him 
provides a basis for understanding and personal growth.JO 
For the students this process offers an opportunity; (a) to 
express themselves both verbally and actively on any number of topics 
without the usual limitations set by school or society; (b) to test 
reality by trying out new methods of handling situations without fear 
of punishment from authority figures; (c) to help others and discuss 
corrmon feelings without losing their individual identity; and (d) to 
investigate and e·,-aluate their past experiences in light of their 
present behavior so3that they can make the decision for change in a 
·+· di +· ~ pCSlJlVC reCvlOil. 
Although the dynamics of group counseling can be simply stated, it does 
not imply that the actual process is simple or uncomplicated. The counselor 
must use all of the skills of individual counseling plus additional skills 
related to group dynamics. The child must also be very personally involved, 
for the demands placed on him are much greater than in a group guidance sit-
uation. Group counseling requires that the group members experience some 
anxiety abo11t a problem that they wish to resolve and that they have the will-
30
non c. Dinkmeyer, Guidance and Counselin in the Elementa ~ School 
(He-ll York~ Holt, Reinhart and Winston, Inc., 19 , p. 271. 
313enjamin Corm and A. Mead Sniffen, "A School Report on Group Counsel-
ine, 11 Per3onnel and Guidance Journal, (October, 1962), p. 133. 
i ingness to express their concerns to others • .32 
The atmosphere must be secure enough so that the child can feel free 
to express his thoughts and feelings to his peers. The adult counselor 
must be perceived as a helpful, non-j~dgemental, and non-threatening adult; 
in other words, he must be a completely new ld.nd of person in the eyes of 
the child. Ideally, this approac)l should provide the chance for each child 
to develop "a feeling of equality, confidence, courage and adequacy; to re-
lease negative feelings; to work out role identities; and to be loved.n33 ' I In working with elementary school children the counselor will have to I adt'.pt his techniques to the social and emotional m.aturi ty levels of the 
I clients, to their previous experiences in groups, and to the adequacy of their 
cor:::::unication sld.lls. A Professor of Educational Psychology at the University 
of Illinois, Merle Ohlsen, had observed in his ovm counseling experiences that 
(a) children in grades four through eight needed a more structured and clearly 
defined counseling situation than did older high school students; (b) effect-
ive counseling required more active participation on the part of the coun-
zelor; and (c) the children needed more than just verbal interchange to ex-
press and cope with their problems.34 
32Ibid.' p. 133 • 
.33Dinlaneyer, Guidance and Counseling, P• 272 • 
. 
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311vferle M. Ohlsen, "Counseling Children in Groups," Elementary School 
Guidance in Illinois (Illinois Department of Guidance Services) pp. 75-79. 
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How much the group can help the individual depends on the level of 
maturity of each group member. Understanding another person's problem is 
a fairly sophisticated skill which implies a similar experience in the back-
ground of the observer, and understanding is a basic goal of counseling. 
Exactly how the counselor is to function w.i.thin a group is largely a 
reflection of professional orientation. Some feel that it is the counselor's 
responsibility to capture the speaker's feeling, help him to tell his story, 
set the stage for a desirable lea:rning experience, and comnrunicate his feel-
ings of acceptance and understanding.35 
Dinkmeyer, however, emphasizes a less directive approach: 
B~sic&lly, tte leader's initial job is to help the members of the 
group learn to direct their attention on each other rather than on a 
leader. He achieves this by continually focusing on: 
1. The meaning of an idea to the group. 
2. The issues tr..at the group seems to be in disagreement o\rer and that 
they need to resolve. 
3. The feelings tr..at they are expressing through their behavior rather 
than their spoken words. 
4. The ways they are forcing others into roles or behaviors. 
5. The actions or problems which the group raises and needs
3
to solve. 
6. The continuity between group sessions and themes raised. 6 
In determining which approach will be most effective in meeting the goals 
of the counseling program one must always bear in mind that counseling is a 
tool to aid individuals, and since individuals are unique so w.i.11 each group 
, be unique. Groups will differ in objectives and ways of attaining these goals. 
I I They will differ in tempo, in degree of personal involvement, in reflected 
1--
1 35Shertzer, op. cit., P• 67. 
~ 
l 
! 
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36Dinkmeyer, Guidance and Counseling, PP• ll7-ll8. 
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judgements, perspectives and values. Each group 'Will create its own social 
climate and social structure, even to the point of assigning membership 
roles. Because of this element of uniqueness, individuals may participate in 
more than one counseling group during the school year without becoming bored 
by repetition or frozen in a particular role. 
The elementary school counselor must have at least three special-
ized capacities which are unique in type or degree from those expected 
of the secondary school counselor. (a) He must be able to comnrunicate 
in a nonverbal manner such as observations of play tasks because the 
j'"ounger child may lack the words necessary to express feelings about 
himself and others. (b) He must be able to work skillfully in the 
area of reading diagnosis and of emotional problems that may accompany 
poor reading. The emotional involvement that is frequently associated 
with poor reading may be either cause or effect, but the relationship 
between the two requires an essential kind of understanding upon the 
part of the elementary school counselor. ( c) He must be able to work 
skillfully with parents, both as a counselor and as a small group 
le2.der, since the parent-child relationship is of extreme ~:nmortan.ce to 
the elementary school child and to his school development.j7 
Gl'Oup counseling can be looked upon as a two way situation, where the 
counselor uses his skills and knowledge to facilitate the growth of each 
member as they constantly provide him with keener insights into their emerging 
personalities and personal needs. 
The group counseling situation passes through four stages as it progress-
es. The first stage is one of establishing a relationship bet'Ween the indi-
tldual members and the counselor and the group. The second phase builds 
understanding of' expressed concerns. The third phase is interpretation, in 
which the child sees himself' in others and sees himself' as others see him. 
The insights and understandings gained here make possible the fourth stage, 
f 3? C. Gilbert Wrenn, The Counselor in a Chandng World (17ashington, D. c.: 
~ f..mr!rican Personnel and Guidance J\ssociation,1962), P• lSO. 
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reorientation, at which time the child tests his new perceptions and attitudes 
before the group.38 
The goals of developmental counseling, in contrast to adjustment, or 
crisis counseling, are not always problem-oriented in terms of assuming that 
the child has some difficult problem. Instead, the goals include the devel-
opment of self-understanding, awareness of one's potentialities, and methods 
of utilizing one's capacity.39 
Children who seem to profit most from group counseling include shy 
childra~, those who want to make friends, those who have greater ability than 
their performance indicates, and those children who do not relate well to 
authority figures and rules.4° 
I 
I Ohlsen (Professor of Educational Psychology at the University of Illinois)· 
and Gazda (Associate Professor of F.ducation at the University of Georgia) 
conducted a study counseling bright underachieving fifth graders and noted an 
improvement in general behavior and a decrease of such psychosomatic ailments 
as asthma and stomach aches. The greatest gains involved increased con-
gruence between perception of self and the ideal self and acceptance of 
peers.41 
At the School of Education at Indiana University, Kranzler IMde a study 
38Dinkmeyer, Guidance and Counseling, p. 275. 
39Dinkmeyer, Guidance and Counseling, P• 263. 
40r.reeks, op. cit., P• 112. 
41.ohlsen and Gazda, op. cit., pp. 78-81. 
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Benjamin Cohn, Counseling Consultant, and A. Mead Sniffen, a Counselor in 
the Guidance Center, Board of Cooperative Educational Services, in Bedford 
Hills, New York, worked for four months with seven eighth grade boys wh::> 
manifested acting-out behavior indicating a low degree of self esteem and a 
general disinterest in school. Although there was an improvement in atti t-
udes toward school and self, the authors felt that the number of sessions 11as 
not adequate to solve their many problems.45 
These sample studies are indications of the growing interest in group 
procedures as a part of the elementary school guidance program. Of course, 
the samples are too small to show conclusive evidence as to the benefits of 
, group counseling, but they are promising, and there is no reason to believe 
that future studies will be any less successful. As a matter of fact, as more 
knovrledge is continually being gained regarding group dynamics and successful 
group techniques, the chances for successful studies are also increasing. 
future studies may seek to determine what age levels are best served by 
group techniques, what specific counseling techniques are most effective °With 
these groups, and how best to appraise and evaluate individual groYrth as a 
result of group procedures. School counselors must be willing and able to 
donate some of their time to expanding the amount of knowledge in the general 
area of group procedures. It is the professional responsibility of guidance 
personnel to keep abreast of current i'lndings in their i'leld as well as to 
contribute to these findings by conducting experimental studies and reporting 
LS 
Cobn, op. cit., PP• 133-138. 
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them to fellow professionals through various guidance publications such as the 
Personnel and Guidance Journal and The School Counselor. 
Perhaps institutions of higher learning will recognize this professional 
responsibility by preparing gui~ce and counseling personnel with a back-
ground of research methods that will enable them to approach their problems 
in a scientific manner, thus enhancing the value of their efforts. 
Melville Shaw has these criticisms to make about research approaches 
in the area of group procedures: 
Four major factors have weakened many studies of group counselingo 
The first m2jo!" weakness noted was the selection of subjects for the 
study. Inadequate sample size, inadequate information on the clients 
prior to experimental treatment and inadequate ti:me for apprais2.l of 
client grmvth were noted. A second major wealmess is found in the 
ap~)raisal of client growth ·with inadequate instruments for ap:;:iraising 
growth, failure to follow-up to determine whether growth has been rrain-
tained, and failure to obtain systematic critical descriptions of 
client's behavior. The third major weakness lies in the treatment 
process itselfo Included here are failure to describe adequately the 
treatment provided and failure to report on the qualifications of the 
counselor or group leader. The final common liability noted -was the 
research personnel used in a particular study. Too many people doing 
research in this particular arff~' while competent counselors are not 
competent as research workers. 
Although these criticisms are indeed valid, they will not prevent 
further work from being carried on in the field. Far more advantages are 
gained in favor of group counseling. A summary of advantages is as follows: 
1. In dealing with several students sinmltaneously, it spreads the 
effect of the counselor and at the same time preserves his effect-
i veness. 
h6M. c. Shaw and R. Wtirsten, "Research on Group Procedures in Schools: 
A Review of Literature," Personnel and Guidance Journal XLIV (October, 1965), 
p. 37. 
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group; the more mature the group the less structure and direction will be 
necessary from the counselor. As leadership develops from within the group 
and the discussions gather momentum, the counselor will become more of a 
. participant-observer and less of a. director. His sldll in spotting relation-
ships and summarizing prbgress may be all that is needed in working with 
older children. 
Even though his direct influence on the group may seem minimal, the 
elementary school counselor must have well developed sldlls in interpreting 
non-Yerbal behavior, in understanding the relationships betwee."1 emotional 
proble;ns and learning difficulties, and in working effectively with both 
parents and teachers. 
Group activities w~ke use of natural social settings and supportive 
inter-personal relationships to develop increased self-understandings, greater 
awareness of personal potential, and fuller utilization of individual talents. 
In an atmosphere of freedom and security the child has the opportunity to 
consider alternative behaviors, feel a genuine sense of belonging, and 
develop social interests. The adult counselor is experienced as being non-
threatening and non-judgemental, as well as helpful and supporting. 
Group counseling has proved to be an effective means to reachi."'.lg the 
end:: it helps individuals to help themselves. Taking into account the fact 
that at lease some of man's problems are social or interpersonal in nature, 
it provides the participants of the group with direct e...'Cperl ence in social 
interaction. The child benefits from the corrective influences and encour-
2.;-;cmr:r1t of the group. 
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More research needs to be done on the use of group procedures before 
any honest evaluation can be made of the effectiveness of group counseling 
in the schools. It appears to be a promising method of assisting young 
people and deserves .further consideration and use. 
The next chapter of this paper will review how four metropolitan 
school districts are incorporating group procedures into their elementary 
school guidance programs. 
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CHAPI'ER V 
THE USE OF GROUP PROCEDJRES IN TYPICAL SCHOOL DISTRICTS 
.. ~-
Chapters I through IV have examined group guidance and group counseling 
procedures as a valuable asset to elementary school guidance programs. A 
review of current findings was presented, pointing out both the advantages 
and lirni tations of group approaches as they have been recognized by pro-
fessional counselors and guidance personnel educators. To expand this know-
ledge about the effectiveness and practicality of group procedures at the 
, elementary school level cou..'11.selors from four suburban Chicago school districts , 
were asked to explain how group activities fit into their regular program 
of guidance services and what special benefits seemed to accrue to the stu-
dents who participated in these activities. 
The guidance programs of the following schools or school districts are 
described in this section: 
District 124, Evergreen Park, Illinois 
District 110, Deerfield, Illinois 
District 85, Elmwood Park, Illinois 
District 102, La Grange Park, Illinois 
The four schools or school districts represented will vary greatly in the 
manner in which they have organized and administered their program of guid-
ance services. Each description of a guidance program is preceeded by a 
35 
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brief description of the school and comnnmi ty in order that the environmental 
factors which have helped to mold the guidance program may be understood. 
The programs will be depicted as they actually exist at the present 
ti~e. Taken into consideration are such factors as community size and wealth; 
population of school districts; number of qualified counselors employed at the 
elementary school level; length of existence of elementary- guidance services; 
and the size and facilities of the schools. Emphasis is placed on the cuITent 
trends in the use of group guidance and group counseling at the elementary 
t I school level. 
I Evergreen Park is a suburban community of 25,ooo people located 1h miles 
1 f C'. ' rom mcago s loop, adjacent to Chicago on the North, South and E~st and 
bounded by Oak Lavm on the ~,vest. It is an all white, middle income co:mmuni ty 
that is served by one high school, one junior high school, and four elementary 
schools with grades K-6. The district serves approximately 2000. students. 
The junior high school building also houses the administration center for 
the district. This includes the Office of the Superintendent, the Guidance 
Director, and the Curriculum Center which is a combination professional libra 
and audio-visual center. 
A full time faculty of twenty teachers serves 450 students in the junior 
high school. In addition to this regular staff are specialists in the areas 
~ of art, nmsic, home economics, and guidance who divide their time between the I junior high school and the four elementary- schools in the district. 
' I E".rergreen Park has a strong program of guidance services, ~ncluding l o;-ientation, counseling, teacher r.orlmhops, testing, and parent intcrvlc1'is. 
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The three counselors each have private offices in the junior high school, 
complete with desks, chairs, and steel filing cabinets. The outer counseling 
office has a table display of student teaching materials on guidance related 
subjects and a sign-up sheet for appointments. Students are made to feel 
,•'. 
welcome and they take advantage of this service as naturally as they would 
any other school service. The "problem.11 child and the "normal" child feel 
equally at home in seeking advice or assistance on any number of topics. 
As a matter of general procedure the following tests are administered 
each year in the elementary grades: 
Grade 
Kindergarten 
First 
Second 
Tl1ird 
Fourth 
Fifth 
Sixth 
Test 
Readiness 
Gates Oral Reading 
Gates Oral Reading, Kuhlmann-Anderson Intelligence 
Gates Oral Reading, Iowa Test of Basic Skills 
Iowa Test of Basic Skills, Kublu-ia.nn-Anderson 
Iowa Test of Basic Skills 
Iowa Test of Basic Skills 
and in the junior high school:: 
Seventh 
Eighth 
Differential Aptitude Test 
An achievement test 
The exact tests are subject to change but the pattern remains basically 
the same. The DAT is being used experimentally right now to determine its 
value. 
Group achievement tests are administered by the classroom teacher and 
scored either by machine or by the guidance staff; group intelligence tests 
i are administered by the guidance staff "With the assistance of the classroom 
I 
i 
' I 
teacher. Individual tests are given by the guidance department whenever the 
need arises. Traditional report card grades are replaced by an evaluation 
t 
I 
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of the child's progress (working Above Grade Level, At Grade Level, or Below 
Grade Level) and some indication of the child's efforts. These are used in 
conjunction -w:i..th parent interviews. 
The Director of the Guidance_Jlepartment is a member of the Principal 1 s 
Advisory Committee and receives a salary comparable to that of the school 
principal. He handles individual counseling activities in the junior high 
school, organizes the guidance program for the district, acts as a clearing 
house for special referrals, coordinates and supervises the testing program, 
conducts weekly meetings with his staff of 2 full time counselors, meets with 
parents, and arranges for periodic in-service meetings for the faculty of the 
junior high school. 
The guidance department, in existence for 12 years, is well received by 
the cormnunity, the staff, and the students. The Guidance Director works in 
the junior high school 5 days a week; the other counselors work there 3 days 
a i,veek and spend 2 days in each of the district 1 s four elementary schools. 
Since Evergreen Park is a well established and stable community, having 
the same counselors serve both the elementary schools and the junior high 
' 
school is advantageous; guidance services are continuous and follow-up work 
w'"i th individual students is readily available. 
District 124 believes that the attention of every staff member should be 
focused upon the individual needs of the children. They implement this goal 
by (a) directing a yearly achievement test program in all grades, (b) making 
a special study of individual children when it is advisable, (c) offering 
individual and group counseling to all students, and (d) working with parents 
and teachers to'ffards a better understanding of each child. 
In the elementary grades counseling is usually initiated by a teacher 
refe?Tal. In addition to teacher refe?Tals in the junior high school there 
is an open door policy whereby students can schedule their oi,m appointments, 
either singly or in groups. The .success of this approach is indicated by the 
high percentage of self-referrals and the enthusiasm of both faculty and 
students towards the services of the guidance department. 
In 1966, a third counselor was added to the department thus makl.ng it 
possible to experiment with various combinations of individual and group 
counseling procedures. Group counseling is being used this year more exten-
sively than before. It has been found to be so success.ful that one counselor 
alone is currently workl.ng with four groups in grades 3, 4, 5, and 8 for 30 
to 40 minute periods each week. Individual counseling interviews frequently 
accompany group sessions and occasionally continue after the group has 
disbanded. 
Groups are initiated in any number of ways. They frequently are formed 
spontaneously, as several friends present themselves with a common problem; 
or sometimes individuals with common concenls are grouped together by the 
counselor for the sake of expediency. Sometimes they are the result of a 
desire expressed by an individual in a counseling interview. Often, in these 
cases, the classroom teacher and the counselor work together in selecting 
other possible candidates who would be willing and effective group members • 
• 
Groups of this "structured" nature are most often used when one child 
is experiencing great problems of adjustment in the area of interpersonal 
relationships and needs to learn better ways of relating to his peers. The 
cou.~selor's feel that much can be accomplished by the awkward, the rebellious, 
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or the shy child in a controlled social setting where he can establish a 
successful mode of interaction with two or three of his peers. Counseling 
groups are used at any level (generally no lower than third grade) but never 
consist of more than 3 to 5 member_s. They continue to meet as long as the 
need exists and progress is being made; in some cases they continue through 
the school year. 
In the experience of the counseling staff, children seem to be more 
open in expressing their concerns and opinions to their peers than they are 
with an adult. They are also more concerned with the reactions of their 
~peers than they are with the reactions of an adult and tend to alter their 
I behaviors more readily under peer influence. Group vo rk is one way of 
) 
j bridging the generation gap that is unavoidable in an educatio~al setting. 
I 
The counselors work closely with the teachers of these children Ymer1 
it seems advisable and even with the parents when it is necessary. Sometimes 
small groups of parents are involved in the counseling process when their 
children share common problems of adjustment relating to the home situation 
or requiring greater understanding by the parents and family. In this com-
munity there seems to be no stigma attached to school counseling and parents 
are generally cooperative in matters concerning the development or social I adjustments of their children. 
Teachers, too,, are sensitive to the needs of individual children a.'1.d my 
seek the services of the guidance department in .finding ways to meet the 
sp8cial needs of certain children. There is much free communication between 
the teacher and the counselor in order to understand and assist the child in 
his development • 
... ._..__...__.~,------------------------------
------~--........ ......._ ____ ._._. ___ ......_ _____________ _ 
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Group guidance is not conducted as a class, but the goals of self-
understanding and personal growth are included in all phases of the curric-
ulum, especially in the health classes and in social studies units which 
emphasize positive human relations. 
In-service meetings or "WOrkshops on guidance are conducted at least three 
times each year and usually contain presentations by guest speakers who are 
currently active in the field. These help to keep the staff well infoI'liled 
on current trends in the field, increase their sld.11 in dealing wi. th develop-
1 mental problems of children, and maintain a high degree of enthusiasm for i guidance and counseling services. 
i The guid~nce program has functioned successfully for some 12 years and I has expanded its services until it has established a program that is sound, 
relevant, and effective. Much of its success has been due to its attempts 
to involve the children, the parents, and the teaching staff in its operation. 
It is staffed by well qualified and enthusiastic personnel who are up to date 
in their approach and optimistic about its future.49 
Just north of Chicago there is the suburban community of Deerfield. It 
is an upper-middle class area of 17,200 people, all white and conservative in 
their views. School District 110 has 4 elementary schools (K-6) plus one 
under construction, a junior high school and one comnrunity high school. 
49
rnformation on the Evergreen Park School District was made aYailable to 
me in a personal interview with the Guidance Director, Mr. Verne Orton, and 
hj_s two qualified counselorso 
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There are 3 .f\l.11-time counselors for 1800 students in grades Kindergarten 
through Eight, and one paraprofessional who is basically in charge of clerical 
work, records, test scoring and reports. Each counselor bas a. small private 
office and phone off of a reception room that is equipped with round tables 
and chairs for group meetings and a secretary to assist in the operation of 
the program. 
The present Guidance Director has received extensive training in 
Ad.lerian psychology and therefore the guidance services take special interest 
in the social needs and social development of the individual. In general 
terms, the goal of the guidance program is to prevent ~aladjustments in young 
people by helping them to develop their strong points and adjust to their 
Yrealm es s es. 
The junior high school has a formal Group Guidance program in the 8th 
grade which does not operate under a set curriculum but rather focuses upon 
the three major adjustments of all people; adjustment to family and school; 
adjustment to career demands; and adjustments to members of the opposite sex. 
Printed and audio-visual materials are used as needed to stimulate group dis-
cussions, heighten avra.reness to universal human needs, and provide background 
info!'Il1.ation. 
This year the Kider Preference Record was administered in the Group 
Guidance classes and the results were discussed at a later date as part of the 
preparation for high school registration. The counselors help each cra&Jating 
student to plan his first semester program and to tentatively plan his classes 
for his complete high school career. A large per cent of these children vd.11 
! 
I 
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eventually go on to college and the group sessions try to present occupational 
and vocational information to help each child set realistic goals for the 
future. Indi v:I.dual interviews accompany these classes whenever there is a 
felt need for them. 
Most of the counselor's time is spent in counseling activities, occas-
ionally in groups, but primarily with individual students. These sessions 
may be initiated by student self-referral or teacher referral. The latter 
is most common, especially in the Kindergarten through sixth grades. 7fuen-
ever group approaches are used they are also accompanied by individual inter-
views on a 30 minute per week basis. Group counseling is generally used whe."'1-
: c-v-er the child's problem involves his relationships with his peers. The 
j teacher and the counselor work together to select the other t~<> members of tt9 
I group who are usually considered to be among the best adjusted pupils i.'1 the 
room, in the likelihood that these persons will also be the most accepting 
and tolerant of a peer having social adjustment problems. Every attempt is 
then made to work closely with the teacher and the parents of the child until 
a positive change in behavior takes place. 
Parent counseling or "Child Developmentn groups meet vd. th the Guida...'1.ce 
Director evecy :Monday morning to discuss common problems and concerns. In 
general, there is much pressure placed on the child to achieve and many prob-
lems arise involving parent aspirations and student abilities. Unfortunately, ! j_n this affluent conmnmity there seems to be somewhat of an onus attached to 
l ~ 
' counseling services, which is a :rrajor stumbling block in parmt involi.·eF..ent I i ~nd total participation. Perhaps a "parent orientation" campaign could be 
developed in order to !l'.ake them more aware of the goals of school guicance 
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and the services it offers to all individuals. A better understanding of 
program might eliminate some of their negative feelings, especially if their 
views and oomments are encouraged and thoughtfully considered. 
The counseling staff feels ___ j,hat much can be done to help the child 
develop his potential and mature as a successful individual, but also recog-
nizes the role of parent expectations and the necessity for cooperation from 
the home in coITecting certain student problems 'Which center around the child's 
feelings about himself.50 
Just north and west of Chicago is the suburb of Elmwood Park. It is an 
all white, upper-middle class community of 231 900 people. Elmwood Park has 
three elementary schools, grades Kindergarten through eight, serving 2,000 
pupils and a community high school. The Director of Pupil Personnel Services 
administrates and coordinates the guidance services for both the elementary 
and high schools. This is a relatively new function since the elementary 
school guidance program has only formally been in existence since 1967, and 
is therefore still in the experimental stages of its development. 
The elementary school guidance services began with one full time coun-
selor who worked solely with the seventh and eighth grade pupils on problems 
relating to school adjustment and high school preparation. The district -was 
sufficiently satisfied with the results to hire a second full time elementary 
school counselor and broaden the scope of its services to include all grades. 
50rnformation concerning Deerfield School District 110 guida.~ce services 
was provided by Mr. Charles Arnold, Director of Elementary School Guidance 
Services. 
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Because the community, the teaching staff and the students have all been recep-
tive to the program the addition of more guidance personnel is anticipated in 
the near future. 
Under the present plan of _9J"ganization one counselor works daily in the 
district's largest elementary school and the second counselor divides her time 
between the two smaller elementary schools. In every school the counselor is 
provided with a private office equipped for small group sessions, pupil per-
sonnel files and professional resource materials. 
One very important aspect of the guidance program is the testing program. 
An achievement battery and a group intelligence test is given to all children 
in grades one, three, five, and seven. The counselor meets individually with 
every seventh grade student to discuss test scores and l'd.th the entire grade 
level to discuss interpretation of test scores, presented in stanines. A 
parent assembly is also scheduled in order to explain student test scores, 
again in terms of stanines, and their usefulness as predictors of .future 
school success. Parents are then inv.i.ted to make individual appointments 
with the counselor for further discussion of their child's academic or social 
progress, and many of them do so some time during the school year. 
At the beginning of the school year the counselors met w.i th every class 
to explain their services and their goal of offering assistance to every child 
who really wanted assistance with a school of personal problem. Children were 
told how to make an appointment with a counselor and what to expect from the 
counseling interview. They were invited to come in and get acquainted if they 
have never met with the counselor before. As a result of this friendly and 
open approach there is a high per cent of self-referrals with a wide variety 
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of problems or concerns; children with normal problems of development as well 
as children with deeper problems ask :for appointments with the school coun-
selor. 
The classroom teacher can ~ke referrals also, which is usually the case 
with younger children, and occasionally parents will request counseling se~ 
vices for their son or daughter. With the child's consent individual coun-
seling is then initiated on a weekly basis. The counselor then determines 
which children have similar problems or compatable personalities and makes 
preparations for grouping. 
The grouping is always very flexible; it may be of all one sex, mixed, 
or even across grade levels, depending on the needs and development of each 
child; it may range in size from three to six individuals; it may meet for 
a few weeks or for the entire school year; children are free to drop out 
at any time but because continuity is important additions to the group are 
rarely made once the group has been established. 
Children who participate in group counseling also receive individual 
counseling on a weekly basis. These interviews may well continue even ai'ter 
the group has disbanded, depending on the needs of the child. Occasionally, 
the child will gain enough from the group situation that individual counsel-
ing will not be necessary; correlating counseling services to student needs is 
what imkes the program effective. 
Last year more than 36 children were involved in group counseling and 
at the end of the year they were asked to evaluate their experience. Re-
actions, in general, were favorable as most of the students felt that in 
helping others they had helped themselves, and that through unders't<:'U1ding 
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others better they had understood themselves better. About one-te...~th of the 
children felt that they were freer in expressing themselves in a one-to-one 
counseling situation and that the group had not helped them significantly. 
This could be a reflection of hostility on the part of participants from one 
experimentally structured group which included girls from two rival social 
clubs. Since the evaluation forms were not signed, proof of this explanation 
cannot be given, but other observations would strongly indicate that this in-
terpretation was correct. 
Since these individual differences exist, children are grouped only 
after several individual interviews with the counselor have taken place, and 
th·3 counselor has developed some understanding of the child's personality. 
AJ.so, children are allowed to withdraw from group counseling at any time; in 
j order for group counseling to be beneficial, participation must be wholeheart-
~ ed and by personal clloice. 
The counselor felt that certain problems were more suited for group 1-;ork 
than others; namely, those problems that were social in nature. Unsatisfac-
. tory peer group relations, inability to adjust to classroom procedures, faulty 
perceptions of self, extreme competitiveness, and feelings of inferiority are 
typical student concerns that can be expressed in a group and worked out 
through srrall group interactions. The bonds of mutuality and confidentiality 
seem to unite the group and provide enough security so that personal feelincs 
and concerns can be brought out and evaluated. The reactions of the other 
group members provide the impetus for change and positive growtho 
The least successful groups were those that were prirearily concerned with 
academic problems or composed of several close friends. The counselor felt 
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that the first group could probably have gained as much benefit from classroom 
instruction in developing good study habits, and that close out of school 
relationships between members of the second group interferred with their 
freedom of expression within the group. 
The most successful groups have involved children with compatible per-
sonalities, even though the~r problems may have been only very loosely related.·, 
Chronological age or grade level placement are not sufficient criteria for 
participation in a group since human development is a highly individual 
process; one group is being formed right now for three boys in grades 3, 7, 
and 8. Because of the maturity and intelligence of the youngest boy the th=-ee 
are expected to be able to v.urk together will in developing i.'1sights into 
their own problems and the problems of others. 
The counselors are using group techniques because they have been found 
to be most useful in changing the attitudes and behaviors of the participants. 
Better methods of evaluation are also being formulated in order to improve the 
understanding of successful group procedureso Group procedures ltlll continue 
to be used as long as they are successful in helping individuals to help 
themselves.51 
La Grange Park is a community of 16,200 low-to-upper-middle income people, 
located south and west of Chicago. School District 102 is integrated and has 
4 elementary schools that feed into Lyons Tovm.ship High School, which is one 
of the top schools in the state as rated by National Merit Scholarship ~~nners. 
S1:fuformation on the elementary school guidance program in Elmwuod Park 
provlded by :Mrs. Nancy Collar, the elementary school counselor. 
I 
l 
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The elementary schools have grades Kindergarten through five plus the middle 
school grades six through eight. The middle school is a concept that embraces 
what many other school districts term the junior high school. 
La Grange Park has a progra~ of pupil personnel services dating back to 
the 1940's, but a new concept of guidance services is emerging, completely in 
line with the principles of developmental guidance. Guidance services are 
made available to each and every pupil in grades K-5' ;. developmental guidance 
is an attempt to assist normal children with normal problems of development, 
in contrast to what is sometimes referred to as crisis-centered counseling. 
School District 102 is one of the three districts in the state of Illinois 
that is a demonstration center of guidance and counseling activities. There 
, is a special counseling room that alloYvS observation in an antetoom through a I one-way '"indow and listening th..""Ough special microphones. This school was 
'chosen by the state as a demonstration center because of the quality of the 
guidance program currently in use. 
At the Cossi tt Avenue Elementary School there is one counselor for 5'00 
Kindergarten through Fifth grade students; he works with each student before 
the school year closeso This is achieved by first worldng very closely wi. th 
the teaching staff, both individually and in groups. The first few weeks of 
the school year were spent in surveying the pupil's needs and teacher's 
expectations concerning guidance activities and the work of the counselor. 
Much work is done in grade level meetings to establish the goals of the guid-
! ance program and coordinate the efforts of the teachers and the counselor.52 
I 
1,---5-2_r_n_f_o_r_m_a_tion on the guidance program in La Grange Park School Dlst!'ict 
1102 was provided by Mr. 1uke Arceniega, the elementary school counselor at the 
1Gossitt Avenue Elementary School Demonstration Center. 
!~--------------------------------------
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When a mutuality of purpose is developed then the counselor and the 
teachers begin to experiment with various guidance techniques. The optimum 
development of each child is the basic principle underlying all guidance re-
lated activities, whether they are carried on informally by the classroom 
teacher or formally by the school counselor. To a large extent the success 
of the program is due to the spirit of cooperation shown by the administration, 
the teaching staff, and the school counselor and the support of the colllllll.lility 
towards guidance activities. 
Through the use of sociometric teclmiques and individual pupil evalua-
tions carried on in the classroom the counselor is able to form groups of 
1 six or seven children from each room to work with once a week for a 45 minute 
I period over a total of four weeks. The children participating in these 
groups also meet individually with the counselor during this time for approx-
i:mately 20 minutes each week. Every child in the elementary grades has this 
experience as new groups are being formed every four weeks. 
The program is kept flexible so that a group may continue to meet beyond 
the four week suggested time limit if it is advantageous to the persons in-
volved. Or a child will work with several groups during the school year, 
depending on how nru.ch benefit he is getting from these activities. 
The length of each weekly session is dependent upon the maturity and 
attention span of the individuals involved. Younger, primary children will 
work in smaller groups for shorter periods of time, perhaps only 10 to 15 
I minutes each session. 
~ groups of nine or ten, 
I for 40 to 45 minutes. 
Older, more mature individuals may form into larger 
and still be able to carry on effective discussions 
Sometimes the counselor will visit the classroom and 
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work with all of the children and the teacher on some topic related to per-
sonal growth and knowledge • 
• 
Such actiVities help to integrate the counselor I into the total school program so that guidance services become a natural and 
part of the child's formal education. They also involve the teacher in the 
goals of the guidance program for they recognize her importance in the healthy 
and total development of young personalities. 
A variety of published materials are used by the counselor to i..T'lcrease 
the child's perceptions about himself and others. The content covers a wide 
variety of topics relating to normal concerns of the child, such as ma.king 
friends, gearing along with adults, the world of work, and understanding our 
behavior. Teachers, even of young children, have noted an increased s&~si-
i ti vi ty to;'l<'.l.rds the feelings of others as one result of this progra:n. 
i The couI1selor will use a variety of techniques to develop probleJn. solving 
skills and will often use an unfinished story to evaluate growth in this area 
by presenting the same story at the beginning and at the end of the small 
group counseling experience and comparing the results. Almost without excep-
tion, the child's second response will show a greater variety of solutions 
and deeper insight into the problem presented. 
The classroom teacher will also complete an evaluation form of the child's 
behavior patterns before and after his counseling experience as a measure of 
personal growth. All of these records become part of the child's pernunent 
file which is kept up to date by the school counselor. 
I In addition to these subjective measures of personal growth, standard-
' ized achievement tests are given at regular intervals to determine the acader.i-
ic gro7rth of the child, thus r01mding out the total picture of each indi vid-
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ual's growth and development. 
Counseling groups are used so frequently because the setting is so 
natural to the child. Once a group gets started the counselor becomes more 
of an observer and less of a participant; the group will find its own leader 
and set its own pace. This gives the counselor the additional advantage of 
being able to study how various individuals function in an inter-personal 
setting and how they relate to each other. Further work throughout the year 
will be done to develop leadership abilities and eliminate social weaknesses 
such as shyness or hesitancy to participate in a group setting • 
.Another advantage of using groups lies in the fact that children u.:.~der-
stand each other more readily than some adults do. They are very frank in 
expressing their opinions and very sincere in their desire to help others. 
Being together in school and out they also know each other quite intimately 
and can often bring to the situation information and comments than present 
a more complete understanding of the problems that come up for discussion. 
They are also quick to perceive the common elements in the concerns of their 
peers and themselves, thus deepening their understanding of a wide variety 
of problems. 
i.'hen it seems advisable, parents are brought in for a conference with 
the counselor. On some occasions the classroom teacher is also conferred with 
or even brought into the group counseling session, especially when the group 
is world..ng on problems relating to classroom adjustments. In this ~~y, every 
person in the school setting works to help and understand the other a.~d good 
I f humn relations develop between teachers and students which facilitate ~:cc 
~ leJ.rning process. l 
~ 
i 
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Sometimes parent groups are formed to discuss connnon developmental prob-
lems that all children experience, thus enabling them to constructively assist 
their ovm children in matters of personal concern. The counselor addresses 
parents at PTk meetings and speaks before local organizations in order to 
awaken the community to the need for elementary school guidance services and 
explain the goals of the exi.sting guidance program. It is hoped that the 
understanding of existing goals and objectives will act as a positive influ-
ence in passing more referendums so that the program can be expanded. 
These four school districts in Evergreen Park, Deerfield, Elmwood Park, 
and La Grange Park are representative of the dynamic approach to handling 
·~pupil persor21el services. 
They all have successful guidance or counseling programs that utilize 
group procedures in meeting the goals of their respective progra.'TIS. Group 
approaches are gaining increasing popularity in these districts because (a) 
they are a natural peer group setting, (b) they present the most effective 
means for dealing with problems of a social nature, (c) they utilize peer 
group influence to modii'y behavior or facilitate adjustment, (d) they en-
courage freedom of expression, (e) they allow the counselor to observe the 
individual's role is a social experience, (f) they foster an attitude of 
personal concern for another's feelings and a respect for self and others, 
and (g) they help develop happier individuals by increasing understanding of 
self and others. 
The guidance services in these districts rely upon the cooperation of 
the child, the parent, and the teacher with the efforts of the school counsel-
or. 
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The schools with the most success.ful guidance programs seem to have the great-
est degree of involvement on the part of parents and staff. Parent meetings, 
PTA meetings, parent con:ference groups, in-service meetings and workshops for 
teachers are all attempts to involve the school and community in the .f\lnctions 
of pupil personnel services. 
In no instance was group guidance or group counseling used as a substi-
tute for individual counseling or as a means of reachine the greatest nu,~~er 
of students. As a natter of fact, in most cases individual counseling was 
! carried on simultaneously wi.th group activities. In this sense the counsel-
lor's- work load was not lightened; group procedures were used because, 7ilen 
combined ~1th individual counseling, it was the most effective means of 
assisting children Yrith both normal problems of development and deeper adjnst-
ment problems. 
Perhaps the greatest obstacle faced by these school districts is a lack 
of funds necessary'.to increase guidance services in the elementary schools 
and needed to hire more personnel. They are all optimistic, though, that as 
the success of their programs become more noticeable in terms of better pupil 
adjustment and higher achievement additional funds will be spent on elemen-
tary school guidance services. Until such time comes, counselors and teach-
er~ vrill continue to utilize what is known about the soci~lization process cf 
the child in the natural social setting of the school to increase each chi~d's I ability to adjust to normal developmental 
lporsonality development in all children. 
tasks of youth and to foster healthy 
i i 
! 
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CHAPTER VI 
, -SUMMARY 
In the elementary schools there is both a need and a place for group 
procedures in meeting the goals and objectives of the guidance program. 
Guidance services, in general, are an attempt to assist young people 1tl th 
probleF~ of growth and adjustment. Problem-centered guidance concerns itself 
mainly with those incli v-iduals who already are exhibiting signs of maladjust-
' ment and 8.re generally ineffective in meeting the academic and social de::-.aDds 
placed upon them by the school. Developmental guidance is concerned with 
assisting the normal individual 'Iii.th normal developmental problems. Although 
the emphasis is different in these two broad approaches to guidance the goal 
is fundamentally the same - helping the individual to become a satisified, 
well-adjusted, productive person. 
Group approaches have been eA-perimentally used in educational settings 
I for the past few decades. Among the results were increased personal ac0icve-
ments, better adjustments in inter-personal relations, and changes in atti~ 
tudes, regarding self. The guidance function now focuses attention upon the 
L"1dividual in his present role as well as in any future role he might fulfill 
as an adult. Group procedures in no way stifle the creativity or uniqueness 
of individuals but assist them in their total development. 
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Group activities are most successful where an atmosphere o:r security and 
freedom exists, where participation is by personal choice~ and where there 
is greatest opportunity for interaction between individuals having a common 
recognized problem. 
Schools have incorporated group guidance and group counseling tec!miques 
into their total guidance programs for the advantages that they offer both 
students and counselors. Group Guidance classes are generally learning situa-
tions where the subject of study is the individual himself. The classes would 
ideally contain from fi~een to eighteen students in order to allow for plenty 
of discussion and personal involvement. 
The general program of group guidance activities include those learni~6S 
development of satisfying personal relationships. These areas of groTith are 
usually blocked into units of study so that there is an organizational pattern 
to be developed during the school year. Adjustments in content and variations 
in time limits reflect the needs of the group. Group Guidance classes meet 
hi 1
11 
once each week for at "rty or forty minute period, depending on the regular 
I 
school schedule of classes. 'I 
Group Guidance is most commonly used in the upper elementary grades where 
high school preparation, vocational interests, and boy-girl relationships 
• begin to become important subjects for discussion. Published :rr.nterials and 
I ! .'.'..uclio-visual materials are frequently used to provide information and ' stimul-'.1.tcl 
I 
dic:cussions. 
Group counseling, on the other hand, may be used success.fully with even 
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primary grade children. It involves a smaller number of individuals, usually 
three to five children, in an intimate social relationship. The broad goals 
of group counseling include a deeper tinderstanding of self and others, and 
increased problem solving abilities. 
The counselor uses group processes in counseling because children seem to 
be able to communicate, to reflect, and to clarify feelings and attitudes for 
each other more effectively than it can be done in a child-adult relation-
ship. Children can learn from each other ways to solve their own immediate 
IE problems as well as 1'Vd.;ys to cope m th the filder variety of proble:ms eA"'Pressed by the group. l Both approaches have in common a group size small enough to allow inten-
t sive personal interaction, the common goal of self understanding, the use of 
I peer group influence on developing behavior patterns, and a relationship to 
the broad goals of the elementary school guidance programo 
Most frequently, group procedures are used in conjunction ~~th individual 
interviews, not as a replacement for them. This concentrated effort seems to 
be most effective in bringing about better personal adjustments in a relative-
ly short period of time. .rt also allows the counselor to study the student 
not only toward the prevention and remediation of personal difficulties but 
a1so toward the positive development of self. 
Groups may be initiated as a result of (a) teacher refe:n-als, (b) self-
referrals, (c) a student desire expressed during individual intervie~~, or (d) 
th'3 counselor's recognition of common concerns between persons with compatablc 
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personalities. Groups may be spontaneously formed or care.fully plam1ed de-
pending on the counselor's personal preference and the purpose for which the 
group is being formed. They may be composed of children from the same room 
or the same grade or may go across several grade levels, depending on the 
maturity of the individuals involved. 
Children who seem to profit most from group counseling include shy'child-
ren, those "Who want to make friends, those who have greater ability than their 
performance indicates, and those children who do not relate well to authority 
.figures and rules. In other words, whenever the problem centers around social 
concerns a group setting has the greatest effect. 
Counseling sessions may last from fi.f'teen to forty-five minutes, depend-
line on the age and maturity level of the group members. 
~ 
' ias long as the experience is pro.fi table to those involved. One important 
aspect of group counseling is that any child may drop out of the group whe.."1-
ever he feels threatened or otherwise unable to participate freely in the 
discussions. The group is but a tool of guidance, constructed for the sole 
· purpose of assisting the individual. 
Parents and teachers are being drawn more and more into the guidance 
process. Some schools are cattying on a kl.nd of group counseling with parents 
who are concerned about the growth and development of their children. Be-
cause of the strong influence of the home situation on a child rs adjustn:cnt to 
1 
::;chool and bis relationship with friends, counselors are spending more time 
I ·:;i th the parents of elementary school children, involving ther.1 in the guidance I process. 
~ Teachers, too, are getting more attention from the guidance department as 
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all those adults who work with him in the learning process. In many cases, 
teachers are encouraged to carry on guidance activities in the classroom to 
supplement or reinforce the work_of the counselor. They are asked to evaluate 
the child's social growth and adjustment to school and participate in the 
guidance process by assisting the counselor with up to date records. They are 
consultants to the counselor and sometimes students of the counselor, as both 
try new techniques to encourage the optimum development of each individual. 
In this thesis the guidance practices of four Chicagoland school systems 
I are explained, with emphasis on their group guidance and group cou...-r1seling 
' I I procedures. Tuch district has used group approaches in guidance for at lea.st 
I two years, and plans to continue this practice and even extend its use. All 
' ~ J attempts at group work have not been successful, but enough of them were to 
warrant its continuation. 
The reasons for using group approaches are in accordance with those 
expressed earlier in this paper. Basically, it is because group settings are 
natural to children; many problems are social in nature and are best worked 
I, out in a social situation,; children relate better to their peers than they do 
I to adults, thus facilitating communication and understanding. Group guidance is a relatively formal learning situation in 
' 
which persona1 
opinions and feelings are stresses. It has been successfully used ~1th I!l.3.ture 
upper grade children who have developed discussion sldlls and can exercise 
leadership qualities in a democratic manner. The subject Ilk1.tter is re.le1:a.nt 
-;:,o the students and is chosen to enrich their understandings of ther:iselvcs, 
their relationsr..ips vrlth others, and their control over their future -t.hrouc:h J 
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long range and short term planning. Group guidance increases the awareness of 
each individual to factors that influence his total development and presents 
to him new possibilities in terms of behavior and solutions to personal prob-
lems. It is designed to develop-individual potential and prevent maladjust-
ments that would require more intensi vo individual counseling. Only one of 
the four schools studied used Group Guidance as a regular class. Two schools 
incorporated the general goals of group guidance into homeroom and classroom 
activities mostly because of a lack of sufficient guidance personnel to handle 
a regular program of guidance activities. 
Each of the metropolitan school districts utilized group counseling as a 
regular facet of their guidance program. No schools used it for reasons of 
I efficiency in ha."1dling greater numbers of studmts or as a :replace.me.:."1t for 
I individual counseling. In a:ll cases, group counseling and individual cou.:.'J.sel-
ing were offered to the student sinru.ltaneously for ma.xi.mum ad\antage in per-
sonal gromh and behavior change. The combined effort seemed to bring about 
a noticeable change in behavior and attitudes in a shorter period of time I than individual counseling alone could achieve. Subsequent follow-ups indi-
1 cated that the changes were carrying over into new situations, thus attesting 
to the impact of the group on perceptions of self and modifications of be-
havior. 
~ Each counselor using group procedures recognized the importance of per-
,1 I sonal choice in participation as a prerequisite for success.ful group c.~-pcri-
ences and respected the individuals preference on this matter. .1Ul groups 
vmre formed with the understanding that each person nm.st be willing to discuss 
his problew~, that confidentiality would be maintained outside the group, 
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and that a respect for other group members must be sho'W?l at all times. Once 
these ground rules were laid and the group established a spirit of cooperation 
and mutuality the counselor took a less active role in participation even to 
the point of becoming more of an- observer than a leader. The exact nature of 
the counselor's role varied in each situation, as different groups required 
different degrees of structuring and clarification. 
The counselors all seemed to feel that evaluation of individual and 
group success was the most difficult aspect of group work. Expressed personal ~ 
satisfaction, teacher evaluation, and counselor opinions were the measures of 
growth and/or improvement most commonly used to evaluate the effectiveness of 
the program. 
Because elementary school children must function in home and school sit-
uations that are structured and supervised by individuals other than them-
selves, school counselors spend much time working with parents and teachers to 
bring about changes in environment that will foster healthy adjustments in 
the children. The counselors in each of the four school districts have con-
ducted some form of parent-group counseling sessions during the school year 
and have judged the approach to be equally as successful as individual con-
ferences. 
Teachers, too, are beconrl.ng more irivolved in the guidance process. One 
of the regular guidance services in the elementary school is teacher workshops 
or in-service meetings relating to guidance techniques and child development. 
In some schools teachers were asked to fill out printed evaluation forms to 
indicate pupil growth and progress before and after counseling had tnken 
place. The trend seems to be to~~rd the involvement of parents and teachers 
___________ _.__ _________ ........_ ___________ __., ______ _ 
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in the guidance process. 
In the past few years, an increasing number of suburban school districts 
have recognized the need for comprehensive elementary school guidance services 
and have hired personnel to organize the program. One of the most effective 
tools of guidance is the use of groups as a regular part of the guidance 
program. More research has to be done to determine the effectiveness of 
group procedures and situations in which they can be most profitably used. 
It is my opinion that counselors who are actively engaged in worki.ng 
· rt~th elementary school pupils are in the best position to develop tools of 
evaluation, ·to be used before and after the cou.~seling experience, in order 
to measure the success of the techniques used and to identify those g~~eral 
problems of youth that can be best resolved through cooperative group eff0rts. 
It is yet uncertain as to whether the counselor is most effective in 
· worki.ng "With school children by assuming a directive or a non-directive cou.'1-
seling approach. Research needs to be done to determine the advantages and 
limitations of both approaches so that attempts at future group activities 
i will be less experimental in nature, and that a higher level of success will 
be assured. 
On the basis of the evidence presented in the text of this paper·I 
conclude that group procedures will be used more extensively in future elem-
entary school guidance programs; however, a more comprehensive study needs to 
be undertaken to substantiate this trend. 
FUture investigation of the use of published :materials applicable to 
f group guidance procedures also needs to be conducted. Books, films, and 
~ 
lpa:rrphlets for student use are increasing in number and variety in order to 
r 
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. meet the demands of rapidly developing school guidance services. It is 
i 
I 
I 
~ 
assumed that such materials will be used with greater frequency in the future, 
but my limited study could not embrace the importance of such materials in 
achieving the goals and objectives of the guidance program. 
Above all, I encourage all professional counselors to share the findings 
of their experiences with other educators, and with the public in general, 
for it is only through open communication that understanding, progress, and 
support for the gu_idance movement can be achieved. 
ad.ininistrators, teachers, ! 
I 
In a rapidly chan~lng and complex society school 
and guidance person.~el need to devise increasingly more effective ways of 
helping young people develop fully their human potential. The use of group 
procedures in guidance may bring us one step closer toward achieving our 
goal of helping others help themselves in leading lives that are productive, 
rich in meaning and personally satisfying. 
·-· --~~~----------------------------------------------------------~--~--~~ 
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